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Perhaps this is because of this question
that Bertrand Russell famously stated:

Mathematics can be described

“as a subject in which we never know
what we are talking about, nor
whether what we are saying is true.”
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the difficult to answer that question,
challenges? because it is
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« too selective - leaves many things out of
What was the To GRange our language so that

suggested * thereis no content-form duality
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« it forces us to attend to words
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